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Site context and highlights
2018 began with an air of uncertainty due to the impact of losing our tenured Principal late in the 2017 school year, a situation
which saw instability within leadership structures early in term 1. The school community maintained their commitment to the
Improvement agenda set in motion in 2017 and applied these across the whole site.
Cummins Area School began the year with 408 students from Foundation to Yr 12, with an additional 30 students enrolled in
our site-based preschool. The Birth - Yr 12 concept is highly valued by out school community and ensures our students have a
consistent educational pathway, which is considered a strength of Cummins Area School.
The school operated with 10 Primary classes and 8 Secondary home groups. A range of subjects were offered across the
curriculum and all classes followed the DECD/ AC requirements around subject access. As the school is part of a strong
agricultural community we offer Agriculture Studies at all year levels from Yr 5 upwards. Pastoral Care has also been a
significant addition to the site over the past two years and this has been reflected in our MDI Data, with greater connectivity
between staff and students a strong area of growth. Due to the difficulties experienced by TAFE it took a long time to sort out
the needs for delivery of a VET Certificate in Agriculture as has been the norm on this site.
The year was dominated by the 3.5 million dollar STEM Build funded by the state Government. This saw us move the Junior
Primary section of the school into our old Library building in March, a location that they maintained for the remainder of the year
to ensure that there was a smooth transition for all students of the site throughout the build. There was a lot of work by staff to
ensure that our students received support to maintain learning outcomes which was highly appreciated by the whole school
community. There was a distinct lack of technology available throughout the year due to the cabling upgrades and amount of
dust etc. and many spaces that had been underutilised in the past regained their use. A lot of flexibility was required by staff
and students and it is testament to the resilience of both groups that we were able to achieve the results that we did throughout
the year.
We were able to move in and out of the JP and Secondary spaces throughout the year and the final day of building works were
completed on Dec 21st, 2018. We look forward to the new opportunities for learning that these spaces provide us. In 2018 a
number of staff attended opportunities for professional development in the areas of STEM and we were successful in gaining a
grant for STEM implementation for $30,000 which has been utilised to assess the PD needs of staff in the area of Digital
Technologies in particular.
We look forward to the next phase of building when we are part of the Building Better Schools Program late in 2019, early 2020.
We once again experienced success in the Science and Engineering Challenge, winning the district event and coming second
in the state to St Peters. We are proud of our achievements in this area - to be the most successful public school in the state is
something that we take considerable pride in and it is indicative of the pedagogical shift that we are attempting to undertake at
Cummins Area School.
Our Yr 12 cohort achieved well in 2018, and again this was not without considerable planning and forethought from staff to
ensure the needs of students were met throughout the build, particularly when we had no access to Science Lab spaces from
July.
Congratulations must go to Rebecca Pedler as Dux, who received an ATAR of 98.5. She has been accepted into the
prestigious Bachelor of Science (Honours) (Enhanced Program for High Achievers). This was an outstanding effort and a
reflection on her hard work and intrinsic motivation. One other student also scored an ATAR in the nineties and a number in the
80's. We believe that we are seeing improvement in our SACE Data as a result of the Improvement work we have been putting
in across the site.
Our Yr. 12 Agriculture Students attended the AWI National Merino Challenge in Adelaide in May and we congratulate student
Laura Hall for taking out the National Secondary Schools Overall Champion award. This continued our sites success at this
event and was a reward for the work of Laura but also our school community for the work that they continue to put into our
Agriculture Program.
Our Instrumental Music program grew in strength and successful workshops were held with other EP Schools in this area. Our
Led Steers and Merino Wethers went to the Royal Adelaide Show and gave our students the opportunity to connect with this
statewide event. We are disappointed that the date changes will impact our students participation in this event going forward.
We were part of an EP wide Collaborative moderation event which gave our staff the opportunty to have their marking affirmed
and to make connections with peers.
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Governing council report
Welcome to the Member for Flinders Peter Treloar, staff, students and families.
My name is Julie Crettenden and I am the secretary of the School’s Governing Council. I have been asked to speak today in
the absence of Chairman Kris Speed who is unfortunately unable to attend and sends his apologies.
Governing Council’s role is to represent the best interests of families and students, provide a perspective from both inside and
outside of the school, address challenges and follow the opportunities we can offer students in their learning journey. This year
Governing Council have cemented changes in the school canteen and invested in new equipment, ably supported by our two
canteen supervisors who have made the weekly specials the envy of many within our community and further afield. We have
delivered on-line canteen ordering and payment via a smart app, reviewed and built on the uniform offerings and ordering
systems, and reviewed policies and procedures to help make the school run as affectively as possible.
I was asked a couple of months ago to participate in a University of Tasmania study because our school has one of the 50
highest university acceptance rates in the country. From the outset I need to stay that university acceptance and completion is
not necessarily the greatest or only marker of success – it could be obtaining a job, an apprenticeship or traineeship, TAFE
entrance, or reaching a personal goal. However, this particular study was looking at what sets up our students for successful
entry into university degrees. I had a couple of days to pull my thoughts together. No-one would be surprised that the
conversation took about an hour – I had a lot to say. At the top of the list was the sense of ownership of our school by our
community and the families – past, present and future. There is a sense of pride, and our community is invested in the students
and their learning. I don’t think people see Cummins Area School as just any school, your school or even their school but it’s
‘our school’. I feel Cummins is proud of our school, and proud of its students and their achievements. It is this sense of
investment that sets up our students for success. At times it can make you feel like you’re living in a fish bowl with everyone
looking in on you, but on the reverse it means staff, students, families, neighbours, people down the street, your sports club,
church group, they all have the best interests of our school at heart and this helps our school supports students to achieve
whatever goal they have set their mind too. Like family – not everyone always agrees on how to get there or who’s best at
reading the map – but we’re on the trip together. Our wider school community has your back because they value what happens
here.
Our school and students have achieved this year. Laura Hall in the Merino Challenge, Taylor Glover in the Country to Canberra
program, Heath Siegert in the Eden Prize writing competition, Jake Walter at the Star Force Camp, the Science and
Engineering Challenge, Led Steer and wether merino competition, Young Women in Technology experience, as well as
personal achievements in the sporting and music fields.
I need to acknowledge those parents and staff who have given up their time to assist Governing Council - President Kris
Speed, vice Danielle Meaney, Treasurer Bernie Redden, and members Candy Kerr, Kerry Eagle, Mel Degner, Steph Phelps,
Nick Maddern, Kelly Robinson and Claire Mickan.
Governing Council also wants to acknowledge the flexibility and support staff have shown in the face of the STEM construction.
It has been a challenging building process with teachers and support staff delivering classes within the constraints of the
construction program. Continuing quality learning opportunities throughout this process was at the forefront of everyone’s mind.
Thank you to Principal Mel Degner and her leadership team for your guidance through this process. While at times students
and staff may have got sick and tired of moving furniture, yet again, the final product will be something that our school
community can be proud of.
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Quality improvement planning (preschool)
2018 started with much more continuity and clearer goals to achieve through the Quality Improvement Plan and aligned with
the school’s Site Improvement Plan. We were assessed early in the year and received a ‘Meeting National Quality Standards’
rating including an ‘Exceeding’ rating in Quality Area 6 – ‘Collaborative Partnerships with Families and Communities’.
Staff continued the implementation of the Literacy and Numeracy indicators for teaching, planning and assessment of
children’s progress and as a tool to report to families. The planning cycle continued to be a focus to strengthen and staff
participated in more training and development in this area. Literacy learning was a focus and in particular the pedagogy of
bookmaking and playful literacies. Intent in planning and promoting curiosity, questioning and dialogue continued as priorities
for teaching and learning.
Physical activity was a priority for the centre this year with regard to intent and planning for children’s health and wellbeing. The
local gymnastics centre and coach were utilised, as well as development of the outdoor space. Nature play was researched
and promoted including the new community play space.
The centre continued to focus on learning spaces to ensure they are engaging and promote independence and intellectual
stretch for children, and that the natural environment is designed to enhance quality learning experiences. The outdoor
learning spaces were a focus for development this year and saw parents and community assist in transforming new vegetable
growing patches, nature play/digging area, mud kitchen and bike track.
A number of processes were updated this year in consultation with all staff. Staff induction processes and publications were
updated with greater detail and relevance. Along with the outdoor and physical education focus, injury and risk assessment
processes were also reviewed and updated with greater relevance. Transition processes across the whole site from Rural care
to Preschool to School were also reviewed and improved to ensure maximum information and communication were made about
children and their learning and wellbeing. Performance management processes were also highlighted and using the DECD
updated template for these professional meetings was found valuable.
Overall it was a successful year with great family and community involvement at the centre. Staff participated in valuable
learning experiences that were shared and implemented and children demonstrated progress in PASM data and wider learning
outcomes.
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Improvement planning and outcomes (school)
The Site Improvement Cycle at Cummins Area School in 2017 continued with the themes of the previous year but aligned with
the DfE focus on Literacy and Numeracy Improvement.
Priority One: To strengthen literacy outcomes at Cummins Area School – focusing on Reading Comprehension for Writing.
The School Community recognises that literacy proficiency is essential to improving life and learning outcomes. Reading
Comprehension has been selected as an area for the whole site after reflecting on data and due to the link with writing.
NAPLAN and Pat-R Data demonstrate some concerns with maintaining students in high bands throughout schooling and in
meeting SEA.
Success Looks Like….
• Increased percentages of students meeting SEA across Running Records, NAPLAN and Pat-R.
• Growth in SACE A and B band data.
• Improvement in NAPLAN and Pat R growth data
• Stronger retention rates in higher bands from Yrs. 3 – 9.
Priority Two: To support students at Cummins Area School in developing Deeper Understanding of Mathematical Concepts.
Drilling down into NAPLAN and Pat-M data it is apparent that students are challenged by more complex problems and
transference of skills in the area of numeracy. There is evidence of the ability to follow a process rather than understand it.
NAPLAN Data reflected a large concern in the number of students maintaining high bands from Yrs. 3 -9.
Success Looks Like….
• Increased percentages of students meeting SEA across NAPLAN and Pat-M.
• Improvement in NAPLAN and Pat-M growth Data
• Greater numbers of students in higher bands in NAPLAN and Pat-M.
• Greater risk taking and capacity to apply concepts across a range of tasks.
To address these issues a number of strategies were put in place. Teams were created in Staff Learning timnes to ensure
delivery of appropriate T and D needs to staff. Observations of staff were centred around their unpacking of texts to ensure
clearer comprehension for students. Differentiated texts and examples of pedagogy from the LDAM Formative Assessment
strategies were highlighted as ways to assist students. The use of Sheena Cameron strategies for the explicit teaching of
comprehension skills was also highlighted and connected to Literacy Agreements.
Staff participated in Back to Front Maths learning as identified by our Central Eyre Partnership as well as Maths Matters with
Margarita Breed. Secondary Maths teachers worked as part of the Thinking Maths strategy to address the need to add
challenge and risk taking into mathematical opportunities and tasks for our students an identified area of need.
Results from NAPLAN and Pat Data indicated that whilst there had been some growth in the areas of priority that there
continued to be some concerns, particularly in the areas of Yr 5 Numeracy and Running records data. Whilst there was
noticeable growth for NAPLAN cohorts from 3 -5, 5-7, there was a distinct deficit in the Yr 7 - 9 areas, highlighting a need to
look at what is occurring from Yrs 7 - 9 on site.
In implementing the new SIP plans in Term 4, staff reflected on all appropriate data and acknowledged that there is still work
to complete in building deep understanding of mathematical concepts and therefore it was carried through to the 2019 SIP,
along with appropriate and achievable goals, personalised to ensure staff are able to target their teaching. There was also an
appreciation that Running Record achievement around SEA was a growing area of concern. In a bid to address the issues
around our Writing on-site across all yr levels we are pursuing this as our writing goal. Obviously there are strong links with the
work that we have already completed on other areas of literacy.

5

2018 annual report to the community

Performance summary
NAPLAN proficiency
The Department's Standard of Educational Achievement (SEA) is defined as children and young people
progressing and achieving at or above their appropriate year level. For NAPLAN, this is students achieving in
proficiency bands one or more above the National Minimum Standard for Reading and Numeracy. The graph
below identifies the percentage of non-exempt students enrolled in the school at the time of NAPLAN
testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the Department's
SEA for Reading and Numeracy.

Reading

Data Source: Department's special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.

Numeracy

Data Source: Department's special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.
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NAPLAN progress
The data below represents the growth of students from 2016 to 2018 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

Year 7-9

State (average)

Upper progress group

32%

42%

0%

25%

Middle progress group

51%

46%

0%

50%

Lower progress group

17%

12%

0%

25%

Data Source: Department's special extract from Student DataWarehouse, September 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

Year 7-9

State (average)

Upper progress group

15%

46%

0%

25%

Middle progress group

49%

38%

0%

50%

Lower progress group

37%

17%

0%

25%

Data Source: Department's special extract from Student DataWarehouse, September 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2018

27

27

13

11

48%

41%

Year 3 2016-18 average

32.3

32.3

15.7

11.0

48%

34%

Year 5 2018

45

45

14

3

31%

7%

Year 5 2016-18 average

33.7

33.7

12.3

5.0

37%

15%

Year 7 2018

25

25

10

8

40%

32%

Year 7 2016-18 average

27.0

27.0

6.7

8.0

25%

30%

Year 9 2018

31

31

5

2

16%

6%

Year 9 2016-18 average

31.7

31.7

5.7

2.7

18%

8%

Data Source: Department's special extract from NAPLAN SA TAA data holdings, September 2018.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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South Australian Certificate of Education - SACE
SACE Stage 2 Grades – Percentage of grades that are C- or above
for attempted SACE subjects (SEA).
2014

2015

2016

2017

2018

86%

96%

99%

99%

98%

Data Source: SACE Schools Data reports, extracted February 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort.

SACE Stage 2 Grade distribution
Grade

2015

2016

2017

2018

A+

0%

0%

2%

1%

A

7%

2%

8%

11%

A-

9%

12%

20%

9%

B+

13%

19%

10%

12%

B

9%

24%

18%

18%

B-

14%

19%

12%

24%

C+

13%

11%

16%

13%

C

19%

11%

8%

C-

11%

1%

4%

1%

D+

1%

0%

1%

2%

D

3%

1%

0%

0%

D-

0%

0%

0%

E+

0%

0%

0%

E

1%

0%

0%

E-

0%

0%

0%

N

0%

0%

0%

Data Source: SACE Schools Data reports, extracted February 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data
may not add up to 100%.

SACE Completion - Percentage of completers out of those
students who had the potential to complete their SACE that
year.
2014

2015

2016

2017

2018

59%

83%

83%

100%

100%

Data Source: SACE Schools Data reports, extracted February 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort.

2015

2016

2017

2018

Percentage of year 12 students undertaking
vocational training or trade training

17%

Percentage of year 12 students attaining a year 12
certificate or equivalent VET qualification

100%
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School performance comment
Cummins Area School continues to perform well; however we acknowledge that there areas of concern within our results.
The number of students not achieving SEA is becoming more apparent over the past three yr cycle, an issue which is following
students through from Running Records Data through NAPLAN. Interestingly, there is a distinct difference in the results of
NAPLAN vs Pat Data, which is reflective of the tests themselves, the build up and potential anxiety around NAPLAN and the
complexity of both. High Band retention and growth continue to be areas of need at Cummins Area School. Whilst there was
positive indications in the band movement from Yr 5 - 7, there were areas in Yr 3-5 and again in 7-9 which indicated a lack of
stretch in expectations.
Following the 2018 NAPLAN cohort back to their previous tests it is clear that there has been an overall movement in literacy
improvement, especially around SEA, other than from Yr 7 - 9. That said, there is consistency in higher band achievement in
the Yr 9 DATA, indicating that there has been a drop from the students sitting just around SEA, highlighting a need for
automaticity and embedding of basic concepts as well as more risk and challenge. We do note that historically the NAPLAN
data at Cummins runs on a 2yr cycle, with negative years outperforming even (eg 2018, 2016). It is for this reason that we
follow the trend of the cohort, particularly with some relatively small numbers compared to other sites.
PAT Data continues to show CAS students achieving well in general, but with limited growth through the middle years of
schooling. Interetsingly this peaks again in Yr 10 with excellent growth. As a site we are exlporing this - as well as focusing on
literacy and numeracy strategies we believe that there may well be issues with the confidence and background of some
teachers through middle school when they are often teaching out of their qualified area. Extensive sitewide t and d around
numeracy and literacy are attempting to thwart this.
Running Record Data is showing a trend of less students achieving at SEA and gaining High bands, particularly at Yr 1 level.
This is often picked up in Yr 2 results. With a higher number of students accessing our site with speech and language issues
and a broader cohort it has been necessary to shift the focus back to synthetic phonics programs as evidenced by the
Deartment.
SACE Data continues to be solid throughout Stage 2, with a high percentage of grades being achieved in the A and B bands.
We anticipate to build on this further with a focus on writing across our site. Two students were able to complete their SACE at
the end of Yr 11 by completing their research Project and a VET course, enabling them to access the workplace earlier. This
has been a positive outcome for all. There are some concerns with the number of A and B grades in SACE Stage 1 as there is
a amismatch with stage 2 data. Whilst this may be around subject selection there is also an indication of a need to build
differentiation into delivery and sassessment of these subjects.
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Preschool attendance
Year

Term 1

Term 2

Term 3

Term 4

2015 centre

92.8%

96.3%

67.1%

94.1%

2016 centre

88.8%

72.8%

93.2%

84.5%

2017 centre

94.3%

92.3%

92.9%

93.2%

2018 centre

95.5%

93.5%

93.6%

93.9%

2015 state

92.3%

89.6%

87.7%

87.8%

2016 state

91.0%

88.9%

87.1%

87.4%

2017 state

90.4%

88.1%

85.7%

87.0%

2018 state

90.6%

88.2%

86.8%

Based on attendances recorded in the two week reference period each term. Data for eligible enrolments as described in the
Department's Enrolment policy. Attendance rates may differ to previous reporting with the transfer from calculations based on
deemed attendance to actual attendance using booked hours divided by attended hours.

School attendance
Year level

2015

2016

2017

2018

Reception

90.4%

88.3%

88.5%

91.7%

Year 1

90.8%

93.5%

92.5%

92.4%

Year 2

90.9%

91.3%

92.7%

94.0%

Year 3

94.2%

92.8%

90.4%

94.4%

Year 4

93.4%

94.4%

90.2%

92.6%

Year 5

93.7%

92.6%

94.1%

92.4%

Year 6

92.4%

92.0%

91.9%

95.2%

Year 7

92.5%

93.8%

90.4%

93.5%

Year 8

95.0%

92.5%

91.3%

90.2%

Year 9

88.9%

95.1%

90.7%

94.0%

Year 10

92.4%

87.0%

93.8%

89.0%

Year 11

92.2%

93.9%

89.5%

94.9%

Year 12

91.3%

89.7%

93.0%

89.7%

Total

92.1%

92.2%

91.4%

92.6%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance comment
At Cummins Area School we maintain a consistent attendance rate in the low 90%. It was pleasing to see this rise
above 92 % again in 2018. Yr 12 attendance was an issue and constant contact was maintained with parents
around this issue.
We have introduced a referral system for staff to utilise if they are concerned about the absences of students and
invoked parent meetings with families in a bid to assist them in their goals of getting students to be at school more
consistently.
There are a number of students who hold chronic and habitual status due to mental health or other illnesses. Often
the impact is access to services, with some students requiring full days off to access counselling services.
Students who fall below 85 % attendance are assisted by the Wellbeing Team as well as Leadership support.
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Preschool enrolment
Enrolment by Term
Year

Term 1

Term 2

Term 3

Term 4

2015

27

27

27

28

2016

32

33

31

33

2017

28

28

28

28

2018

31

31

31

31

Based on person counts in the two week reference period each term. Excludes pre-entry. Source: Preschool Data Collection, Data
Management and Information Systems.

Preschool enrolment comment
Preschool numbers are consistently around 0 students at Cummins and given the amount of children in Rural Care
they don’t look like dropping below this in the near future. We currently have 34 enrolled for 2019.

School behaviour management comment
Cummins Area School has minimal incidents around Behaviour Management and this pattern continued in 2018. A
small number of students received suspension for physical acts (hitting) other students and this was followed up
with re-entry meetings and agreed behaviour contracts.
Staff follow an agreed policy and reporting to Leadership occurs through the use of a Siber Card. The data on
these is entered onto EDSAS where applicable and we report to Governing Council on the occurrence of bullying.
There has been a growing issue with incidents from Social Media flowing over into school and we have been
supported by our policies and the local Police Officer in this.
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Client opinion summary
Quality Teaching and Learning
The responses in this area sit at an average of 4.0, indicating that parents agree that we are offereing quality
teaching and learning.
There si an outlier in the 3.4 score of "My child's teachers clearly inform me about the learning" which is a
continuation of the previous survey's results. It is clear that we are requiring more effort in this area, particularly
once students move through JP. As a result we are looking at how to implement more strtegies across the site,
including more open afternoons and class newsletters etc.
Parents indicated that comunication was improving but there was a question around greater support for students
who are challenged by their learning.
"I have been impressed with the quality of teaching for my child this year". "Relevant learning too life experiences.
Engaging and compassionate teaching styles".
Support of Learning
Overall there was a slight drop in this area in 2018 from the previous year. There were concerns raised that
specifically addessed the impact of the build and this was to be expected with such dramatic impact on the site,
particularly around ICT / internet.
There is strong agreement (4.4) that our students know how they are expected to behave and most parents agree
that there are resources to support quality learning (4.0). There is a sense from the community that there are
concerns about the way the svhool changes its programs and activities to boost childrens achievement (3.6) and
this may be addressed by greater communication around the curriculum andadaptations. Parents felt less
supported in the areas of other support agencies within the community and our capacity to supply them with
information. (3.3). We work with families through our Wellbeing team in this area, but this is not necessarily front
and centre to our other families.
"We have been impressed how the teacherr has gone out of hher way to support our child's learning this year and
how they have got extra help when needed".
Relationships and Communication
This continues to be an issue for Cummins Area School, with scores beytween 3.4 and 4.1.
Interestingly, there has been a slight shift away from concerns with general communication being problematic to
more specific learning information being sought after more regularly. There were suggestions about how this could
be achieved with extra interviews but the indication from comments is that less formal structures indicating
performance would also be welcomed.
A lot of parents are seeking electronic communications of all notes etc due to difficulties in receiving them from their
children. There seems to be a lack of responsibility on children to pass on information, even that which is pertinent
to them eg camp notices.
"Very positive relationships with our children's teachers".
Leadership and Decision Making
Parents are generally happy with the Leadership of the school and given the lack of stability in this area throughout
the year and inexperience of the team the score of 4.0 in this area is pleasing. However, there is another element of
parents not feeling included in decision making that is a concern. Whilst Governing Council does playa role in those
areas, many parents do not feel that they have the opportunity to participate. Many of the comments related to the
change of uniform rather than curriculum which is interesting. I feel that some comments indicate a sense of not
feeling welcome to participate in GC which opens up avenues for recruitment in 2019.
"I don't really think that parent's get much say in the development of school plans and decision making unless they
are part of Governing Council. I don't think the average parent really gets much imput into what happens in the
school. Am I wrong in this thinking? and if yes how does that get communicated to parents that they can have more
of a say as to decisions that are being made."
"The leadership and organisation in 2018 has been very good especially considering the STEM works going on. It
has not been easy to juggle everything but it has been achieved with a minimum of disruption and still
accommodating all the activities and transitions going on."
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Intended destination from preschool
Feeder Schools (Site number - Name)
0230 - Lock Area School
0754 - Cummins Area School
Total

2016

2017

2018

0.0%

0.0%

3.0%

100.0%

100.0%

96.0%

100%

100%

100%

NOTE: The data is based on person counts in the two week reference period each term and excludes pre-entry. Also,
please note due to rounding, the total may not add up to 100%.
Source: Preschool Data Collection, Data Management and Information Systems.

Intended destination from school
Leave Reason

Number

%

Employment

9

19.1%

Interstate/Overseas

3

6.4%

Other

0

NA

Seeking Employment

1

2.1%

Tertiary/TAFE/Training

10

21.3%

Transfer to Non-Govt School

8

17.0%

Transfer to SA Govt School

12

25.5%

Unknown

4

8.5%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2018.
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Destination comment
Cummins Area School was recently named as one of the Top 50 sites for students (per capita) attending and being
successful at University. This was a huge achievement and reflects on the support the town gets from the community
as a whole when it comes to valuing education. We easily track our students and many of those in employment
gained this through ASBA work in preceding years. Often students work in a traineeship for 12 months before moving
on to University.
We believe that the birth - 12 environment ensures we have strong knowledge of where or students come from and
where they are going throughout their schooling.

Relevant history screening
Our site ensures all employees and volunteers present their relevant history screening.
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Teacher qualifications and workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

54

Post Graduate Qualifications

16

Data Source: Department's HR Management Reporting System, extracted Term 3 2018.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

School workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

28.9

0.5

13.2

0

36

2

19

Full-Time Equivalents
Persons

Data Source: Department's HR Management Reporting System, extracted Term 3 2018.

Financial Statement
Funding Source
Grants: State
Grants: Commonwealth

Amount
5612250

4644

Parent Contributions

247244

Fund Raising

10182

Other

97074

2018 Preschool annual report: Improved outcomes funding
Improved outcomes category
(where applicable to the site)

Improved outcomes for numeracy and literacy

Briefly describe how the 2018 funding was used to improve the relevant department's standard of educational
achievement outcomes (where applicable):*

Outcomes achieved or progress towards these
outcomes:

This money was targeted for students who required speech and language and sensory, emotional
and social development.

Improved readiness for school. Fewer
behaviour issues.

This money was targeted for students who required speech and language and sensory, emotional
and social development. This included one to one speech work and time with Private OT.

Increased PASM Results.

Improved ECD and parenting outcomes
(children's centres only)

Improved outcomes for children with disabilities

Improved outcomes for non-English speaking
children who received bilingual support

* The department's standard of educational achievement is defined as children and young people progressing and achieving at or above their appropriate year level.

2018 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Tier 2 category (where applicable
to the site)

Briefly describe how the 2018 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and
engagement
Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Improved outcomes for students with
an additional language or dialect

Targeted students in the area of literacy development. Use of one to one support
strategies.

PAT R growth and achievement data.

Improved outcomes for students with
disabilities

3 x high need students each receiving 30 hrs of SSO time one to one. Whilst from
terms one to three the remainder was used in classroom support in Term 4 targeted
intervention programs such as MIniLit were used

PAT Data - growth and achievement.
Running Records.

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Students with learning difficulties
grant

The additional momney was converted into a Special education teacher / leader and
SSO hours to support learning intervention. Extra OT hours were accessed to suport a
number of students with social, empotional and sensry needs.

PAT Data - growth and achievement.
Running Records. PASM / SPAT-R
where applicable.

Other funds were used to release staff to improve their knowedge of Learning design,
particularly in connection with differentiation.

Australian Curriculum
Aboriginal languages programs
initiatives

Other discretionary
funding

Better schools funding

The Better Schools Funding was converted into improving numeracy outcomes for
years 3,5,7 and 9s using the QUICKSMART program.

Student achievement data in
numeracy has improved for these
individual students.

Specialist school reporting (as
required)

$30,000 to assess the needs of the site around STEM.

Staff T and D assessed and
implemented along with a future
strategy

This money was used to release a team of teachers to conduct both proactive and
reactive to supporting children with wellbeing for learning challenges.

Students engagement and student
wellbeing data has improved from

Improved outcomes for gifted students

Primary school counsellor (if
applicable)

